


socially oriented, outgoing, warm, and assertive) are 
more likely to be happy. In other words, the brains of 
students with low happiness are, to some extent, wired 
this way. Twin studies have shown that identical twins 
are more similar in levels of happiness compared 
to fraternal twins, and this remains true even when 
identical twins grow up in separate environments 
(Lykken, 1999). There is evidence that about 50% of an 
individual’s happiness is biologically based. As such, 
students may not drastically change their experience 
of joy or self-confidence through intervention, but 
rather move to the upper end of a genetically set range 
(Sheldon, Boehm, & Lyubomirsky, 2013).

Life Circumstances and Developmental Stage
Students’ demographic features (e.g., gender, race, 
age) as well as relatively static circumstances (e.g., 
where one lives, possessions) play a smaller role than 
genetics in influencing how they feel about themselves 
and about their lives. Most children report being at 
least moderately happy, but average levels of life 
satisfaction tend to decline as they enter adolescence 
(Helliwell, Layward, & Sachs, 2015). On student 
surveys, most students in elementary school report that 
they are at least mostly satisfied or pleased with their 
lives. It is uncommon for elementary school students to 
repeatedly agree that they are very dissatisfied or even 
somewhat dissatisfied with their lives. As students 



increase a student’s happiness and self-esteem at 
school or home. The strategies are divided into four 
categories: (a) forming foundational healthy practices, 
(b) focusing on strengths rather than weaknesses, 
(c) facilitating brief interventions from positive 
psychology, and (d) strengthening relationships.

Forming Foundational Healthy Practices
The recommendations below flow from theory and 
research relevant to factors that influence happiness 
and self-esteem.

1. Prioritize your own happiness. A student’s 
happiness is partially genetically based and 
partially a result of the student’s environment. A 
student who experiences caregivers who think 
about situations in a positive light, and who feel 
and act differently as a result, may also be more 
likely to adopt those strategies. Keep in mind that 
effectively caring for another person is far more 
difficult when you have not first cared for yourself.

2. Encourage healthy practices in relation to 
the student’s diet, sleep, exercise, and stress 
management. Challenges with body image and 
chronic stress can suppress self-esteem. Focusing 
on the functional aspects of a student’s body, as 
opposed to aesthetic appeal, can help the student 
develop a healthy body image. Participation in 
sports programs can also foster this mind-set.

3. Provide opportunities for the student to develop 
competence in and out of school. Opportunities 
might be created through extracurricular activities 
(e.g., sports, clubs, music lessons) and specialized 
classes (e.g., yearbook, band, college-level 
courses) that are matched to the student’s interests 
and strengths. Avoid viewing after-school activities 
solely as privileges to be earned. Given the many 
social and emotional benefits of participation in 
extracurricular activities, they should be taken 
away as punishment for misbehavior only rarely 
and should not be eliminated to free up maximum 
time for schoolwork. Participation in one or more 
extracurricular activities provides the student with 
a broader network of prosocial peers and adult 
leaders, chances to hone time management skills, 
and pathways to experience accomplishment and 
develop expertise and purpose.

4. Provide additional support during transitions, 
including school transitions and changes in 
family structure. Preparing students for change 
by providing information on what to expect in a 

new environment allows them to anticipate more 
positively and practice meeting expectations. 
Providing access to positive peer models who have 
gone through similar transitions and are willing to 
discuss their experiences provides students with 
an opportunity to consider potential advantages of 
the new setting as well as suggested strategies for 
adapting to and coping with the changes.

Focusing on Strengths Rather Than Weaknesses
Adults tend to have a wide vocabulary for describing 
weaknesses and problems, and they often tell students 
what they should stop doing. Shifting the focus 
to what people do well, encouraging students to 
purposefully cultivate their strengths, and arranging 
the environment to showcase strengths are hallmarks 
of a positive approach.

5. Label the student’s strengths. An early 
contribution of positive psychology was the 
development of the VIA classification of human 
strengths. The following methods can help the 
student learn more about his or her character 
strengths: (a) review names and definitions of 
various strengths, (b) have the student to take the 
VIA survey (Web-based surveys can be accessed 
through the recommended resources below), (c) 
recall times the student was at his or her best and 
discuss the strengths the student demonstrated 
in that situation, or (d) hear how others describe 
what they view as the student’s strengths.

6. Become a strength-spotter. Commenting on the 
actions and accomplishments of students and 
allowing them to recognize their strengths can 
change how students think about themselves. 
This method works in ways that enhance 
learning, motivation, satisfaction, and feelings 
of competence. Modeling the approach by 
spotting, and calling attention to, someone 
who is demonstrating a strength teaches the 
student how to focus attention on what people 
do well, rather than on their difficulties. Strive 
for a strengths-oriented approach to educating 
or parenting by calling attention to the student’s 
signature character strengths (i.e., top strengths as 
identified by the VIA survey) and activity strengths 
(i.e., things the student is able to do well), and 
by encouraging the student to use and develop 
current and potential strengths (Waters, 2015).

7. Help the student identify ways to flex and develop 
character strengths by applying a particular 
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